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Research is telling us 
over and over… 

• Effective Pre-school, Primary and Secondary education 
project (EPPSE 3-16+) B. Taggart et al  

• Moving up the grades: Relationship between pre-school 
model and later school success - R. Marcon 

• The High/Scope Pre- school Curriculum Comparison 
Study through age 23. L. Schweinhart & D. Weikart 

• Metacognition in Young Children: Evidence From a 
Naturalistic Study of 3–5 Year Olds. D. Whitebread et al 

• School entry age and reading achievement in the 2006 
Programme for International Student Assessment 
(PISA) S. Suggate 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Too much 
Too formally 

Too soon 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Pointless  

Damaging 



           Lewisham’s story 

                                                      % of children achieving a 
                          Good Level of Development 

 

 

 

 

 

 

• Named recently as being one of the best places in 
England for child development  

• Consistently the place in the country where both 
boys and those eligible for pupil premium do best 

 2014 2015 2016 

Lewisham 75.2% 77.5% 78.5% 

National 60% 66.3% 69.3% 



Key point from today 

Instead of focusing on trying 
to help children achieve the 
early learning goals, focus 
instead on helping children to 
become readers and writers in 
the fullest sense. 







What to look for when monitoring 
and improving teaching and 

learning in literacy 



How well do staff support and 
celebrate children’s talk generally? 

 



Do staff regularly model how children’s own 
talk and verbal stories can be written down? 



  

Helicopter Stories - a way 
into writing for every child 



In its simplest form children dictate their stories 
which are written down verbatim, exactly as 
they are told. The group then gathers around a 
taped out stage and the stories are acted out. 
 
Alongside the simplicity of this approach is an 
ethos that is child-centred, creating a culture of 
curiosity and wonder at the dexterity of 
children’s imaginings during both the telling and 
the acting out of their stories. 

What is it? 





‘I never have to ask children to come and do writing 

with me. I always have a queue of boys that are 

wanting their turn…Already they are using full 

sentences, incorporating descriptions, hearing, saying 

and writing initial sounds and some whole words…I 

know that modelling writing, using the language of 

literacy and valuing their stories will pay dividends as 

they gradually become more confident and capable at 

scribing their own work.’ 

Nicola Threlfall, Reception Teacher 

Swansfield Park Primary School, Northumberland 



Do staff provide meaningful purposes for writing, 
that reflect the contexts children choose for 

themselves or predictable possibilities of things 
that might engage them? 

 



Do staff take opportunities to introduce 
spontaneous reasons for reading and writing 
to children in their play and exploration? 



‘The advice I would now give to 

anyone who asks me how to do this? 

Start not with the curriculum goals 

but with the child and where they are 

on their journey of learning.’ 

 

Louise Morrissy 

Reception Teacher  

Ash, Surrey 



Are staff aware of the developmental 
stages of reading and writing?  



Phonological 
Awareness 

‘Children progress through three levels 
of phonological awareness: from 
awareness of syllables to awareness of 
onsets and rimes and finally to 
phoneme awareness.’ Phonological 
skills and learning to read 

  Goswami and Bryant (1990) 



 
Professor Usha Goswami 

Professor of Cognitive Developmental Neuroscience 
Centre for Neuroscience in Education 

Cambridge University 
 

Director of the Centre for Neuroscience in 
Education at Cambridge University. Key 
research projects include the neural basis 
of developmental dyslexia; reading and 
spelling development; rhythmic perception, 
music and language. 



Professor Peter Bryant – Developmental 
Psychologist at Dept of Ed, Oxford University 

With Lynette Bradley in the 1980s, conducted  a 
large-scale longitudinal study, combined with an 

intervention study, to test the causal hypothesis 

that children’s phonological awareness has a 
pervasive and powerful effect on the progress that 

they make in reading and spelling.  



An emergent writing continuum for 

Emergent writing progresses along a 
developmental continuum. The stages a 
young child moves through begins with 

random marks and ends with conventional 
spelling. 



Scattered inventive writing  -  first 
tentative steps towards writing 

                Age: 3 years Pre-phonemic stage 



                          Age: 5 years 

Letter sound correspondence of 
dominant phonemes 

I love you Daddy 



Transitional stage – phonetically plausible 
attempts 



Do they consider these when assessing 
children’s early reading and writing in order 
to focus on what children CAN do and to 
highlight possible next steps in development? 
  



 

Are staff confident in knowing how they  
might move children’s writing forward  

both in adult and child led situations?  



 
Health Warning! 

 Children need time and freedom to consolidate 
learning and to enjoy practising something 
that’s new or that they have worked hard to 
learn.  

  
 It is important, as well as comforting, for them 

to revisit things they already know and can do, 
as it helps them further embed this learning. 

 
 It is vital that we don’t lose sight of this, in our 

eagerness to challenge children and extend 
their learning. 

 
  



Do staff find ways to inspire 
reluctant writers to ‘have a go’ 

 



Does the learning environment indoors and out 
provide opportunities for children to rehearse 
and consolidate their literacy learning? 



Diminishing differences/ 
Closing the gap 

  

What makes the difference for: 

• Boys? 

• Children at risk of  

   educational disadvantage? 

• Summer born? 

• Children with SEN/D? 

• Children with EAL? 

• Reluctant readers and writers?  

   



 Answer: The same thing that 
makes good quality teaching! 

 

• Knowing children’s interests and next 
steps in writing and planning for 
these 

• Engaging them in experiences that 
really matter to them 

• A learning environment that inspires 
them and allows them to be active, 
independent learners 

• High quality adult conversations 

   



Upcoming full day 
conference 

The role of the adult in supporting and extending child initiated learning 
 
               Manchester 13th October      Birmingham 15th November 
 
                   Further details and booking available from June at: 

www.kymscottconsultancy.com 
or by emailing: 
kym@kymscott.co.uk 

 
Follow me on Twitter 

@kymscott5 
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Less is More  KEYU Conference 
Anna Ephgrave, Elaine Bennett etc 

 
Manchester 14th July      Birmingham Sat 8th July 
 
Book on Eventbrite - ‘Keeping Early Years Unique’  

 
 

@Keep_EYs_Unique       
Keeping Early Years Unique 

 
For further events: 

KEYU Inspired Training and Events 
 
 
 



Ending on a song! 

Order from kym@kymscott.co.uk 
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